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The Role Of Mentoring In Supervision
Linda F. Campbell, Ph.D.

Abstract

Supervision of psychologists in training continues to be a valued component
of teaching skills and professional development and continues to be
researched as part of the professional commitment to process and treatment
outcomes. Concomitantly, mentoring within training venues and
professional peer consultative venues is gaining recognition as an essential
element of professional development. Surprisingly, supervision and
mentoring have not been viewed in any integrated or related way in our
continued exploration and investigation of each as a construct or as process
variables in training. The presentation illuminates some of the fundamental
values and elements of mentoring and supervision and offers suggestions for
movement toward an integrated perception of the two functions in training
and professional development. Ethical implications of mentoring in training
are identified and addressed.
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THE ROLE OF MENTORING IN SUPERVISION

Linda F. Campbell, Ph.D.

1. Supervision of psychologists in training continues to be a valued

component of teaching skills and professional development and

continues to be researched as part of the professional commitment

to process and treatment outcomes.

2. Concomitantly, mentoring within training venues and

professional peer consultative venues is gaining recognition as an

essential element of professional development.

3. Surprisingly, supervision and mentoring have not been viewed

in any integrated or related way in our continued exploration and

investigation of each as a construct or as process variables in

training.

4. This presentation illuminates some of the fundamental values

and elements of mentoring and supervision and offers suggestions

for movement toward an integrated perception of the two functions

in training and professional development.
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Mentoring

1. There is no consensual definition of mentoring; however, there

are commonly accepted functions of mentoring.

2. Mentoring functions are "those aspects of a developmental

relationship which enhance both individuals'growth and

advancement" (Kram, 1988, p. 22).

3. Theorists have proposed two primary categories of mentoring

functions (Levinson, 1978; O'Neil and Wrightsman, 1988; and

Kram, 1988):

a. The psychosocial function includes role modeling,

affirmation, interpersonal dynamics, and essentially,

relational concepts and values of mutuality and respect.

b. The career function incorporates activities such as

coaching, sponsorship, and introducing the student to others

in the field (Holloway, & Aposhyan,1994).

Gender. Gender aspects of mentoring are reflected in the changing,

but current landscape of educational and training settings.
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a. There are fewer senior faculty women than men and most

mentors are still male (Rix, 1987; Aisenberg & Harrington,

1988).

b. The proportion of women mentors is not increasing as

rapidly as the percentage of women doctoral students (Willis

& Diebold, 1997).

c. Women doctoral students seek out same-sex role models

and mentors and tend to identify with their female role

models more than men do with same-sex mentors (Gilbert &

Evans, 1985).

d. It is hypothesized that women students look to female role

models as exemplars that they too can achieve, be competent,

and be successful.

Ethnic minorities.

a. There continues to be an under-representation of ethnic

minorities within the ranks of tenured academic

psychologists (Blackwell, 1989).
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b. If ethnic minority students are to receive mentoring, non-

minority psychologists will often be filling that role. Studies

suggest that non-minority professors and senior professionals

can serve as mentors effectively (Atkinson, Neville, & Casas,

1991).

c. Importantly, however, is the finding that ethnic minority

students and novice professionals who had an ethnically

similar mentor perceived their mentoring more positively

than those with non-minority mentors (Atkinson, et al.,

1991).

The Merging Roles of Mentoring and Supervision

1. Mentoring and supervision are valuable fundamental training

and professional development roles.

2. The merging of these roles partially results from shared

expectations of students for role-modeling, encouragement and

support, and relational growth through both mentoring and

supervision (Bruce, 1995).

6



Recommendations for those who supervise and mentor and for

those students whom they train and mentor:

1. Discuss expectations of the relationship from the perspective of

the supervisor and the supervisee (Berger & Buchholz, 1993).

2. Be alert to boundary issues that can be blurred through mixed

roles (Neufeldt & Nelson, 1999).

3. Discuss how supervision will be conducted and agree on a

format and structure (Berger & Buchholz, 1993).

4. The interpersonal relationship is important and can facilitate

learning and self-awareness. Frustrations with the relationship are

also important because understanding the conflictual relationship

issues is the very skill the trainee is commissioned to learn (Berger

& Bechholz, 1993). The supervisor should foster professional

identity development by the trainee and yet not promote an

idealization (Brightman, 1985). Attendance to process awareness is

very important in this experience.

5. Supervisors are encouraged to be sensitive and aware of the

potential development of a mentoring process with supervisees.
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The student will choose whether or not to mentor, but should

know that the supervisor is accepting of this role or not.

6. Women mentors are more likely to effectively conduct the

psycho-social type of mentoring in which relational connection and

role modeling are central (Gilbert & Rossman, 1992).

Correspondingly, women mentors may want to nurture their ability

to conduct career mentoring in working with both male and female

mentees.

7. Male mentors are more likely to effectively conduct the career

functions of mentoring in which sponsorship, coaching, and

networking are central (Gilbert & Rossman, 1992). Likewise, men

may want to nurture their ability to conduct psycho-social

mentoring with both males and females.

8. Those engaged in cross-cultural mentoring should explore and

identify directly with their mentees any obstacles to mentoring.

9. The evaluative role of supervision but collaborative role of

mentor often conflicts in the supervisory process and manifests as
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students want to learn but want to appear competent and already

knowing. This phenomenon can be dealt with directly.

10. a. Supervision conducted within the following theoretical

modalities may more easily incorporate psycho-social aspects of

mentoring because the supervisory alliance has already

accommodated components of these modalities into the

relationship.

a. interpersonal
b. experiential
c. feminist
d. relational
e. humanistic
f. person-centered

b. Supervisors who ascribe to other therapeutic modalities

can easily incorporate these components but perhaps would factor

in with more deliberateness relational components in the

supervisory alliance.

11. a. Supervision conducted within more concentrated research

environments or by faculty doing research may lend itself more to

career mentoring.
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b. Mentors who are publishing or presenting at conferences

can more easily include mentees in various roles in that process

than can those faculty/mentors not involved in publishing or

professional representations.

c. Supervision/mentors not conducting direct research may

still mentor students through professional association alliances and

membership and active participation in state associations, APAGS,

APA divisions as well as consultation with colleapes in other

settings of interest to the student.
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Ethical Implications in Mentoring

ES: 1.15 Misuse of Psychologists' Influence

Because psychologists' scientific and professional judgments and

actions may affect the lives of others, they are alert to and guard

against personal, financial, social, organizational, or political

factors that might lead to misuse of their influence.

Example: A psychologist is aware that a supervisee/mentee's

young son is a candidate for a special pilot class at the child's

school. The psychologist has never assessed nor met the child but

on request from the mentee, writes a letter to the school

recommending the appropriateness of the child for the project.

ES: 1.17 Multiple Relationships

(a) A psychologist refrains from entering into other relationships

with patients, clients, students, supervisees, or research participants

if it appears likely that such a relationship reasonably might impair

the psychologist's objectivity or otherwise interfere with the
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psychologist's effectively performing his or her functions as a

psychologist, or might harm or exploit the other party.

Example: A psychologist is supervising a female student and is

asked by the husband of the student for therapy through the

psychologist's private practice. It seems likely that the husband

wants to work on marital issues.

ES: 1.19 Exploitative Relationships

(a) Psychologists do not exploit persons over whom they have

supervisory, evaluative, or other authority such as students,

supervisees, employees, research participants, and clients or

patients.

Example: A psychologist/mentor accepts an offer from a

supervisee/mentee who pressure washes houses on the weekends

for extra money to pressure wash his house and doesn't pay him.

Draft Standards from the Proposed Revision-February, 2001

ES: 7.04 Student Disclosure of Personal Information

Psychologists do not require students to disclose personal

information, either orally or in writing which students might
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reasonably be expected to find to be embarrassing or upsetting to

disclose. Such information includes sexual history, history of abuse

and neglect, psychological treatment, and relationships with

parents, peers, and spouses.

ES: 7.07 Sexual Relationships with Students and Supervisees

Psychologists do not engage in sexual relationships with students

or supervisees in training w ho are in their department or over

whom the psychologist has or is likely to have evaluative

authority.

ES: 8.12 Publication Credit

(C) A student is listed a principal author on any multiple-authored

article that is substantially based on the student's dissertation or

thesis when to do so accurately reflects the relative scientific or

professional contributions of the individuals involved. Faculty

advisors discuss publication credit with students as early as

feasible and throughout the research and publication process as

appropriate.

13



References

Aisenberg, N. & Harrington, M. (1988). Women of academe:

Outsiders in the sacred grove. Amherst: University of

Massachusetts Press.

Atkinson, D. R. Neville, H., & Casas, A. (1991). The

mentorship of ethnic minorities in professional psychology.

Professional Psychology: Research and Practice, 22(4), 336-338.

Berger, S. S. Buchholz, E. S. (1993). On becoming a

supervisee: Preparation for learning in a supervisory relationship.

Psychotherapy, 30(1), 86-92.

Blackwell, J. E. (1989). Mentoring: An action strategy for

increasing minority faculty. Academe, 75, (5), 8-14.

Brightman, B. K. (1985). Narcissistic issues in the training

experience of the psychotherapist. International Journal of

Psychoanalytic Psychotherapy, 10, 293-317.

Bruce, M. A. (1995). Mentoring women doctoral students;

What counselor educators and supervisors can do. Counselor

Education and Supervision, 35(2), 139-149.

14



Gilbert, L. A. & Evans, S. (1985). Dimensions of same-

gender student faculty role-model relationships. Sex Roles, 12,

111-123.

Gilbert, L. A. & Rossman, K. M. (1992). Gender and the

mentoring process for women: Implications for professional

development. Professional Psychology: Research and Practice,

23(3), 233-238.

Holloway, E.L. & Aposhyan, H.M. (1994). The supervisor as

teacher, model, and mentor for careers and psychotherapy. Journal

of Career Assessment, 2(2), 191-197.

Holloway, E. L. & Neufeldt, S. A. (1995). Supervision: Its

contributions to treatment efficacy. Journal of Consulting and

Clinical Psychology, 63, 207-213.

Kram, K. E. (1988). Mentoring at work: Developmental

relationships in organizational life. New York: University Press of

America

Levinson, D. (1978). The seasons of a man's life. New York:

Knopf.

15



Neufeldt, S. A. & Nelson, M. L. (1999). When is counseling

an appropriate and ethical supervision function? Clinical

Supervisor, 18(1), 125-135.

O'Neil, J. M. & Wrightsman, L. S. (1988). The mentoring

relationship in psychology training programs. In G.F. Sumprer &

S. Walfish (Eds.), Clinical, counseling, and community

psychology: A student guide to graduate training and professional

practice (pp.195-232). New York: Irvington.

Rix, S. E. (Ed.)(1987). The American woman 1987-1988: A

report in depth. New York: Norton.

Willis F. N. & Diebold, C. T. (1997). Producing mentors in

psychology. Teaching of Psychology, 24(1), 15-21.

16



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

ERIC

Title: t

\Ne."--a.c.)e_c4_c-

Author(s): )).
Corporate Source: Publication Date:

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the monthly
abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, and electronic
media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if reproduction release is
granted, one of the following notices is affixed to each document.

If permission is granted to reproduce and disseminate the identified documents, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

1

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

Ix I
Check here for Level 1 release, permitting reproduction
and dissentination in microfiche or other ERIC archival

media (e.g., electronic) and paper copy.

Sign
here,4
please

The sample sticker shown below will be The sample sticker shown below will be
affixed to all Level 2A documents affixed to all Level 28 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2A
Level 2Aii

Check here for Level 2A release, perntitting reproduction
and disserrination in microfiche and in electronic media for

ERIC archival collection subscribers only

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2B

Check here for Level 2B release, permitting reproduction
and dissemination in rnicrofiche only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents vAll be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate these documents
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system contractors
requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies to satisfy
information needs of educators in response to discrete inquiries.

Signature:

''...... I 1--mb
.....". 4_4......_ ......2 __. ....

Printed Name/Positionaitle:

L
.

Organize on/Address: 40...A_ so,i&Q.:13_1/4Arkrsz,
c.k

ULLO.A.0.12-X-211.3CticeeiZTre-L,CA-

jintsitm,_itc,x2,x, .

FAX

E-Mail A:1=4D Date'

''..criorf) c\ c_1(:,4-. '4;334



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of these documents from another source,
please provide the following information regarding the availability of these documents. (ERIC will not announce a document unless !.t
is publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

' .

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V.WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse: ERIC Counseling & Student Services
University of North Carolina at Greensboro
201 Ferguson Building
PO Box 26171
Greensboro, NC 27402-6171

,


